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Exploring the Effects of Peer Teaching Models on
Social Interaction and Reading Comprehension
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National Changhua University of Education

Abstract

This study aims to explore the impact of peer tutoring models on the performance of
students with Autism Spectrum Disorder (ASD) in social interaction and reading
comprehension. Students with ASD often encounter challenges such as difficulties in
interpersonal interaction, deficits in nonverbal communication, and weaknesses in inferential
comprehension, all of which affect their classroom participation and learning adaptation.
Through a review of literature and relevant empirical studies, this paper introduces six
commonly used peer tutoring models-Peer Tutoring, Classwide Peer Tutoring (CWPT),
Reciprocal Peer Tutoring (RPT), Cross-Age Peer Tutoring (CAPT), Peer-Assisted Learning
Strategies (PALS), and Peer Modeling. Their definitions, implementation processes, and
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practical applications are described in detail. The findings indicate that peer tutoring models
can effectively enhance both reading comprehension and social interaction among students
with ASD. Although Reciprocal Peer Tutoring was originally designed for students with
emotional and behavioral disorders, its focus on addressing difficulties in social interaction,
self-regulation, and learning motivation shows strong alignment with the characteristics of
students with ASD. Therefore, this model may also serve as a valuable reference for teachers

in designing instruction and implementing social interaction interventions for students with

ASD.
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