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R FaITE R ILF S ERE ZXET
TIVERR ) SRE 9 A

- w2 1 Jers 2
REE A

TRz RA A EEAKT (HEKE TR BA N S ERRT BRI

Firg RRT I%F o TiE- KW A F IS

Sands ~ Kozleski f- French (2000):% % f & 305 (xE & oh— B} ER L2
) A2 ;2 N
poEREE
“e oL

s e

T A RT I & SRR T 3 TR o e £ A PR S
FATEEARS LG FTREAHFE AL L LR 4 %3 a2 Td
TRILE - FHF ¢ Conway f= Gow (1988)¢ Schamn f= Vaughn (1992)f= & i

FHhg £ (2001) % 4% ¥ (2002) P § 4 R F15 W FIR A KT K

P RE LR L FRTREAS T LERF N2 T oRF IR
ERFFREEITERLT ERPERERT S 2 FIFTHARERIFLE
An fRdria? - L P ommE S PREETLT AL PR SRS KR
(Forlin, 2001; Williams & Gersch, 2004) - % -k iafrpr 3% % (2003) %7 7 » &
LR THRRE 2 NEE0 4 2 L0 PRIBS ks RF] e

I REFR A R ERED R A P g g B TR P
WE e B E A A R B IR B Y LI (50 7020005 § 2
2002; @n4% < > 2005; Beck & Gargiulo, 1983; Engelbrecht, Oswald, Swart, & Eloff,
2003) o F|pt o R 4 hB AT H - IF (%8 (5 B L AT o

inar {7 4 ek (Cognitive Behavior Strategies) o ad® A %7 il 4% 1P 454 £
B~ ik~ BE (5% > 1998 ; Kazdin, 2001; Kendall, 2000) # /& 4 (Shapiro
& Cole, 1994; Barkhamé& Shapiro, 1990):1/* 41 e GIE(F3F 5 77 4 2 § & e
Tkt BN RRAF s R PR ABER S 2 F oy annie s b R Ak

R A R A3 E K AN R AT MR A RS B R
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BAELYTERD k- B e L Ko PR Ee HRERT Y H
PR A RR G RET - MR E RS Ry o

L RATTRE 2SR E D

- R

AT GRS Fawfrﬁ % % Hr(Cognitive Behavior Modification) - &

Nk E R 0 ¢ TS RPN R IEHF B Ao Aok o~ 7R inf e

(Kazdln, 2001; KendaII, 2000; tF# % - 2000) » = ;&:4E 7 > HA ALK (Zen
Therapy) (38 % % ~ fjz2 2 » 20068) % % 4 ;5% (Humanistic Therapy) # *
w72 8 (Humanistic Psychology ) (5& # # ~ i 33 2 > 2006b) s i o F] bt {2
ERP RS AT T - BAE

TR B g 2k TondriT Lo g Ed BRI REARS p A B A
R R E (75 0P ih (5% 2519890 | 123)-Kerr - Nelson (1998)
IR AR - EREFAEY o AR
i% > Miltenberger(2001) 4% 11 204wi7 5 se P HPT R4 A e A & chf it
R o ereLAv {7 4 (cognitive behavior)z. — & 4% & (procedures) o iz A2 A ¢ 7 2
B BE A *‘,$ 7 2 4 7 5 (undesirable behaviors) 5 gt T _nav £ i
(cognitive restructuring) ; = ¢ 7z 3 % 4 i - 4 247 LA {7 5 (desirable
behaviors) » pt = F 20 F] R L 7720 ﬁi(cognltlve coping skills training) - Swaggart
(1998) 3 % 3o fri{7 S e R HMFIT e 7 - B EFEH S BPHFTHE P ARz
R KB 2H g A ] o w ke Yell, Robinson, - Drasgow (2001)4% &1 ff %
7 #](anger control) ~ % % & J(aternate response) ~ p 2 - #1(self-control) ~
A g 12 (self-management) ~ p A &k (sdf-instruction) ~ p A F o4p
(self-monitoring) ~ p 2 =13 (self-evaluation) ¥ > 33 (7 5 sT g P pratp

et FHEE LEFERERTEL R T - BT &

FRATIT A W WESRACT ST RPN RS AR G LI
F1A H 3R BRI AP g S e L ey °§Iu”"f'f:’ =
R A - BAfE v @ 23% 5 2 4k anilng o it vk 3R A0 - B Bk T AL
WRHHE R TER ) RS VUERBHAAEFETE S o P
PTsg e PR BN A ZF S (inner speech) & A s p 2 Rt (self-statement)
EERBHALE TS TR AEMEr o

‘ail
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X
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ﬁw*mrm ARG EE SRR RRAT R e LT P ARE G -

SR e L RGN 2 B R F ST T Iﬁiiﬁi‘iﬁ’z’ &

7 A iké\iﬁié\ ’ lF“ % "‘ M > R AL FHRADERT 0 B

H ¥ I e & :ﬁ;g; BT WA s A

el s A RIS R AT /p)?(Cognltlve Behavior Therapy) 4 F 2 i o

(- )E AR AR e

Kazdin (2001)3 3% M3+ i A#H s B FEIFF — B2 b o e 1

& wu AT B A2 (cognitive proc&ses)%zr’frﬁf(perceptlons) TP APUE S F
(attributions) ~ # # (expections) ~ % 4 (beliefs) 2 & H(images)& 7 = 7 40 %
HMEFOR R PRI CPELERTFATLERFLNES - d A2 A
N QLN ek i S L L IR eE- 4 ﬁﬁg‘;‘hﬁr%& % & (11989 ) ~ Miltenberger
(2001) ~ Swaggart (1998) % + %5 34 ;v AR et % K54 7 5 W o
BEEE Z o

()R p AERHLR

AL LB RE FIR G p A R(self-awareness) & 7 L re g

FERERNES P AFRRAF L0 PR BEE T AR
PR pPaf L2 REAHE M DG 4 (Mathes & Bender, 1997;
Swaggart, 1998) - Webber, Scheuermann, McCall,f= Coleman (1993) 2 Snider
(1987)#R3e s BHp AL BN ERFT 5 aneg - LHR5 p AE BT
s 7 p AE freniE sz o Loera{- Meichenbaum (1993) % 2% 3 % B 48 4o e 2
& fr(monitor) s p e e fofd o - SIRAAR € W P p e o
KT L o

4 \\“'F

R

KA HTELATE S Rk R B

<\m¥

(Z)rEp biFs g
Vygotsky (1986)3s 23 2% = 3 i (verbal mediation) ¥_:n4i7 5 75 e-
BIRERGuEY > T35 7 REBWMEFE* ) 'L aE 7 (covert language) 2 47
F e rc g is o Bg ek J(overt response) o AT A R i SR A E Y N A p A
Mt g E AR BT L THEp f\#ﬁf 5 4 (Wood, Rosenberg,
& Carran, 1993) - ®p f;ié ¥ (2000) » 3lit Coleman 5%E @ 305 30
SofF L BT EAE Y B ) Ak a(saftak) R N T ks
HHEFL -
(z)¥F T p 2l v
Yell % 4 (2001)3 1304017 530 enp B A K ES 4 A LR P g A
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AN (agent) Xk @ 4 p Afpdlp e T L EF Y o Alberto e
Troutman (1999):3. 5 B 2 » £ J e H f & 17 5 B4F A g o 7 4 L4 7
R BT SR A S s S8 Sl N I SN L 2 3
BREE AR TA T A R R R Ap B 2 o L B Rt REF AL TR S
oo JEERATIT L B RerLEE > REFG v 2 p A pdIE s ®p e hiF s
LRSI RIS ELNINCL R I RS San S LS S
FTUBRALE g AEEH R AT o
%\ HP AR R TE TR R EY g

-~ 23 L/ﬁ““é“*"(self instruction strategy)

EL 54 ;qé;g\uxmlng-é’ WHIF BRIOPN p A I E N g B
Liaelel ; 2 1% (Hughes & Korinek, 1991; Loera & Meichenbaum, 1993; Mathes
& Bender, 1997) FRRL KGRl (TR 2 pET LE Y § AR R kR
s°m@4?ﬂ%@ow%’éB%iﬁfﬁimﬁﬁgc%éim@*ﬁﬂ
PEow R TR Ap AR RRERS 4o Hp e G et

’§4ﬁ@%§$éﬂﬁéa!”i“ﬁﬂ%—%’ﬂﬂﬁﬁﬁﬂﬁ’ﬁi
B4 EFIR ko X - LB R I NG T A - R
iélﬂﬁf FARAZ ST L HATFLEER D AR R L

BAFLEET AR AR I EE PR R T ERFaO AR
%ﬁils —%%ﬁ,zﬁﬂﬁwm 7ol B2 o yReRmA RS A
CES SR EE LR E EE SRR ST S PCEN SR IR TS & T
R ARPELN p AR S o FEp e oa DRPLEH e p o DR

=

A
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- Y 5P =(Self-monitoring strategy)

B E fr 8B4 3 1= (assessing) iz 4k (recording) & £ ¢hiF 5 (Kazdin,
2001)-F 3 + HILF & p A gz (self-observing)fr p 2\ seék(self-recording) p @
{7 5 o Wi el H 7 5 (Stecker, Whinnery, & Fuchs, 1996; Yell et al., 2001) - A
AT pey 4 n FiF* ek B enis 4 (Graham, Harris, & Reid, 1992) - Korotitsch
v Nelson-Gray (1999) { i€ - HhZ:x BT WiE* p AT fr e d Tirp e
7 # (actions) ~ & t—,(thoughts) &% (feelings) - 37 % 3u4vi7 5 g ¥ A B #’i
BREMap A Fa 4 7 UHERMop Al 2 ERE L e q
PAEREL T 1«#’&1‘ BRaep A R 4 (Chien, 2002) -
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ﬁﬁbfﬁgm»t lﬁgﬂugz\.gj‘*; Cb‘/L]pB z \.—. Ji“milﬂ’ ”%j’f/»
A iR AR X PR F A e Bk BB ORI & KRR
4 }:E‘\;.mf] G\' E 1\"§&m"b 4 ’FB‘;":@ ﬁ“r"f is ;,zx‘rr'f'f,v ﬁ\“x‘&\-"é 5’\"};(%?;’1@.
*’?H¢*ﬂ§@®4@’#%Jﬁ®4rns%ﬁﬁwa

Y
7

[

= S & (Self-evaluation strategy)

4’*&7& Ty Ry erpRLEL ?{%}ﬁs S AN Sa ) ST Al A S s £ T GO
A p # i L % (automatic thoughts) #_i5 f 16 42 ¢ X £ & 130 (> (Beck,
1995/2003)05&? e (redlity therapy) ix £ 4L p 3= ek > B A4 ¥ # Glasser
(1986):n 5 M ip K et A EF F A (clien)2 = pwhiTiF FHE
e RARBENESF 2L FIHEBLET Feseh 2 pe g RBEREEAE?
PRy KEFFAFECF 2852 TCLE - RENE 4L L od FiEH

2

P L4 S RS - NI A == Y 1 L A 32 [ B
'F]‘ZELI%!;? T B ;1\‘3:’:!‘7 “j\\léZ Ig:'\?_‘ Jl‘af—lp \’}'&.FI Ta2% @ 2 F\ ‘%E‘r‘”‘,’ ﬁ‘,g»/z N

‘ IIIi IJ

REXE2pditLTE
ﬁbﬁﬁ?ﬂﬁ“'ﬂﬂ#ﬁﬂ’éﬂﬁéaﬁiﬁﬁﬁiﬁﬁﬁiﬁ—
THAOREBRApRELY R RS R PR FRDEEE LT
4iﬁﬁﬁ%@@4ﬁ@1* A o b R REF AR PR
L E RS P AR A PR R AR R LD T 0 p e
ﬁ@ % i —wﬁﬁﬂﬂmﬁﬂ’v“ B RALAREEF A D
KiREg4 {35 % (’“gﬁrg e A B aR A «}%U, ] PR e R

o
Aol
‘\tt "“’3

“
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=

v 2 Ik g (Self-reinforcement strategy)

Alberto {- Troutman (1999)z% 5 + % #cehp 2 g 32 BrE0 ¢ 5030 p A %
1t o Kerr fo Nelson (1998) i 5& p 2% 23 %5 (self-regulation) & 5 7 p A E 4~ p
A2 Op MK = BALA o Hughes f- Korinek (1991)w 4g 19 ;;; g p g
REMTFTTHFER P AR KRGV S AT p AR EREF 5 0%
SH R

RERE: R A I & SRR s g T (P U K e R
FIERT R NIRRT L owchp APGE k3w p 2 (RE E i 2006C)

Bulkmo o me v gy Eerp e "EH T 5 TARIITT L TRE
DL T T A ARERA o AenF A AR 2T TP

FEA B E RGeS o A F ARA T K F e RE o

Tﬂl"\
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AR F A AR AFLEREFT 0 B RPEC I AP TRET
&‘E’T” : “ji‘f\§igﬁ?,§gﬁf‘%,}\frl§§i’ﬁé-}b,_lyjl,&;gﬁwa);?}gn :%f:’
2R S URAEIERE: £ SRR @*rrf:;;fr@eg S os TG oRE RE - R o
R AFROBATRATHPTRT RO FY T
— ~ 2EBEF = (Intuition training strategy)

FERN R Tk dn IV E BRLEE BATAR S A 4 B[(% frd 0 2004) 0 4 #E
rTJ f;}fi:! 3"‘;‘ PT ﬁ;j\g's"ll\ :U/L,;%:‘Ff; fu“j:‘f MgUAR E‘f”f%' fﬁ_glj'@*‘ﬁ"
EN

F,Qj;x?—'ﬁaiu—mlx?—'ﬂkzkliz%mlx F]Z‘"E' ﬁm'ﬁ“fﬁ"—‘ﬁ{é‘ ARE
gl B ERY R & T H LT S - At ﬁﬁi‘?{ﬁ&ru +~¢ﬁﬁgg
a%x-rakﬂu,izfé«fﬁim/&ujajwrg\#w]?pg,i_g‘ a4 EEhif T
g;ﬁ\: S3F 5 1 IERR A o

~ ~ 2T BfEFTE(Self-worth strategy)

FoBAAIpAPERF  VEERFIFHEEFLIFE LT
gwg%;ﬁze :ﬁ.:jﬁ;ﬁ’l’f TR W FR I r2anBh L Fi aF il
FOoRMIFIBAEESS Y - BEREETIHA e DR EREL o p
AP ERT UEA - BADCIEA G Ry VAR R E RS e
T LR 3 RS A LEER L] SR VAL
BR cerpARER > TS HRRA DEL TR
PUR AR TR B RETR S AR 7 Dldc kR g i p e 2§ 4
EHCEF LR E RS BRI RE CRERE ERITRAE G
SREF AL E TR - BAARE N A& €2 e R T REE B 2 P
mg@m MEfes® 4 2 p E v L Fesp e > 7L aflesimame > 2 85
SAR AR 3 R =) ,;?(gﬂ?ﬂ‘g%ﬁg" | o L IF{" &R B
12 AL R G R ES ot T R gL TR R

W

= TG

s 2 3L (Self-commitment strategy)

Derlega f= Janda (1986/1994) & H % ¢ # 5 34w 12 & R_ Suzanne
Kobasa eF* 3 » 3u 5 - & A B F HBY AP REFF > AP 2 - T
o~ (commitment) - K § s A o R I fERRIR A B w2 B lFﬁ

A BRRR AR BRI R o tb)gu’/j;: » IR & T Y p AR (self-commitment) o
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FREKFHAL ZHA L DL IFF - PP APFERGFE T E L ol
T ER o PRIEFEL ARLEFE R A REL RS

Center {v Steventon (2001) 3% % 3 M >t REFR 4 g § v;ﬁ%%& A ? e
P T &4 @ KT KEF - 1 TR 4 (occupational stress) fr B ¥ K 2%
(professional commitment) £_3 B % 3 & o Gersten, Kesting, Yovanoff fe
Harniss (2001) 7%= 7 % m#ifngmm J_&U,gﬁﬂ AR KRS LT BRE
(commitment) 7 %~ B B o T b i g?dz SETE 0 FILFR - BER S Aok
KEF R EH1L 13 - PEEkE v B3 dF )t 31 172 3 £ & e
£ BRER R ILIR- B 1 (TR 2 M A (T = B 7
PoRERRFET EREESEDEPEE AF T Y4 kg kT R
TS PR F A R o FREF A LT B E L Y4 g Ak B4 g e o
B2R i A 4o 1 TR XR (job satisfaction)ig @ 3 iER 4 A sg A 4 o

M\ = e AsTE(Self-meditation strategy)

itamnieT A Rk b AR BAUET L e 4 g oo B4 AR
E R AR R T EDEREBES S A B A TR TERE DG o A p
ApEHnRE 2 R PP BA AR RS E s RS o I EBD
BEERER e mAFAR R LR ¥ P ud Fpe LA d 2
W &k kww sdede e ¢ 0 GV RFLA H’ﬂiﬁﬁmr%,aggwm,
AR AR N BARITE A B REFFENLL FE? —EL '
T o A AcE RS BT B ERY B
SRR o R p AR el

V- BAARES O ARERFMerr pod g7 p e owEss R
FHHE R e ade R don * APl R g ¢ L oa Nk ok
e AL N LR S LR 2 IR e S T
IR Y - GEREFES I N R kA BRF Lk 3
B K o SHEARY 0 BAE € B ¢ R THE R X o

Ny

tn'i“'r n\
3"

m

e

.

=
e
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= T FE( “My own” strategy)

i p e (know thyself) s JRBR 4 B i€ & % - # (Kaplan &
Stein, 1984) R i H1 ¥ > ¥ P NFREEEANFT AL R
BFFTF “— &7 PRERZBYR A LW MG 3F i'ﬁi‘rﬂi
PodF i BRA RS HBMs ¥ 7 UFRETFLFEIN B RS B
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. P A LR B AT FIEAL A R F L TR
‘L’ﬁﬁﬁb?fﬁﬂﬁxii‘v?ﬁ?fﬁmsk Mo B RE w84 m§

?ﬂl’é—?ﬂﬁézﬁfwﬁwz'ﬁw FrcA R anEY & b ¥ 2 Bk R T% B 4
CHRA R oA HF hkpNES  RE FE ﬁm'fwrW(Aﬁmi%&>
oo e R def & ROATEIR S BERET 6L FIHR S RS X AT e
ET

ok b BT A AP A BT L R F S AT E A 2R
FdE~ RA A FF S0 0T LR AR R dr i A S 0 T J R i )
3 ERE A KR A 2 RITR o

s "*’”&‘“* F=£(Deliberate practice strategy)
SRA kp ’“H%EF'“mT 2 BRI Aok i & RKEF RS 37 5 AT
1 'f‘f%fﬁl T2 B4 RREEXBERS R W b p 2 EeH Y
PP 3R P © %ﬁ SO crns o 2ol e 5 2T AR D iR - BT U A
W”fﬂ’4%¢”%ﬁ**ﬁi’%%§4ﬁ@@WW£ﬁﬁMWﬁi%#
RE->ad FERFIZZUAR LR TEFF DT ERAF DY B
B ERE S LR GG 0 A R e
-~ 2HEFRNAETTE(Emptiness training strategy)
F 1 (1994a) 725 fﬂvfhz‘;ﬁmwtﬁ%%? SR ARy C i R
FerolF Lol BE B iofay- &
ARBIF O RALI *’“““’B‘é—*f*ﬁ R & FREOLE - EE
LI 45 — R4 F ok p o TRAH TR f% TR s ded f8deim
R 4rd Ay (1994b) #H EF R TR

e rm CEE AR

i

Yo~ rTJ—JF% FE e o~ N FE R

EE;\)J E\: I—?IJ;B_?}\‘.J g‘h.(;ﬁl_a _«LEQ\. A éf‘—éﬁ: :é—"] :é’ o J_ﬁfl"\fgﬁ%f\ﬂx E:'l"f}\_% ‘:!J'
j‘:ﬁii@sﬁgné'fa MR- deFdos e 7 T 4 A etra e 2 67
PERES Je S A ENT L Bl s AP R T F e D R 2R

*Wﬁ’ﬁﬁﬁnﬂﬁ’#v~ﬁ%ﬁl‘R‘ﬁ‘ﬁﬁﬁ%*’# %@’
/\i\F(mF/rgﬁ(J) R( ) t(t/z)\ 7 f”,a) V(.E,FE)JFKK é’aﬂ_’#‘
PEF A it FP A R S RFTROMALAAF L A DR {:”;Tl;;ga o
N~ 2293 EEFTE(Self-support strategy)

FIRLE R RAAEA A NTBRFRA (F 52252005 § TE



A R AL BT RA T M AR BTSN WHE 75

2003; % 7 ¥ » 2005; #%4£ < > 2005; 43 1 5> 2004 ; Gersten et al., 2001; Williams
&Gmm2m®oiﬁkgjﬁ§ﬁﬁ%’@&5% 4R B B
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WenF e Flpt o PulR I p AL B RGP ERERFLUT wEEP LY
AR SRR AL ek L AR PR R
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LEnc ApEKFEALESAFREL 2 f RAR TiHAR

CHFF R AP ER AL FR ERAuEZ R - B ornep LR J[ F
2R R PREE Y NEREFDFE D R Aon RS EAEY NEF L
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i 3 BB RS ﬁw?y—@L 23k aml i hipe AR o KT A
T}iza}é*li’tx}jza}g“ﬁg 'Jg:".}g‘li‘l%'xﬁql"nbﬁ"‘gi\ AFad g o

V- %G S T f@;frlgéﬁi —;’,,—,_Eﬁ?;}"’%;”?ﬂ%ﬁﬂ
L 4 ,41?7\@ B BAHBLEE L S AL EFCLRGeTd
Jpeigs 4 e Ty 4ok B4 LM ARE KEFRERD 2 o4 2 R
AL dopt 3 A RNE L A E A PR B R o B p Ay
AL AL R F e TEELESER 4
Bd g2 PALEFREEBEAN YRR G NP AR EE 1T
TR ,;,;;’g Berppe 284 pE9U] > 27 G 417% otbn £ 2460
Hiu Bk KERG DORFPED o
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3

ERT A - BEHAREOEEO T R AHAROE L2 A€ T KR
oo E e A RIGES TR T BN L (HRF £ 0 2001) 0 2 F BRR o Apkd
FOR DB T o ) 2 3F O W ITEORE & RV ORET (S PR o R4 o 5 X
tefetf B4 (2002) 4p 1§ FIgEF R 4 iR p B L ehfii B > ARG AL
ﬁbﬁ?$ﬁﬁ%%ﬂ%oﬁéﬁ(mm)msﬁﬁﬁiM~u§ B i
PG FEES RERE KT AR R RG] L L AL KO L
DA e g JZWﬁﬁﬂbI§m¢k%%**mri¥@€ﬁfﬁﬁﬁ
4 AR e 4 o
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4@ (1989)c EANTERL o L4 L E o
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